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Introduc4on		
•  Achieving	equity	and	excellence	of	educa4on	outcomes	for	all	New	

Zealand's	children	and	young	people	is	the	major	challenge	for	our	
educa4on	system.		

•  In	order	to	contribute	to	achieving	equity,	ERO	reviews	in	primary	
schools	start	with	a	focus	on	Maori	student	achievement.		

•  The	main	evalua4ve	ques4on	is:	How	effec4vely	does	this	school	
respond	to	Maori	students	whose	learning	and	achievement	needs	
accelera4on?		

•  They	will	talk	with	you	about	the	learning	and	achievement	of	
specific	children	in	need.	To	answer	the	ques4on,	they	look	at	the	
full	range	of	organisa4onal	condi4ons	that	contribute	to,	or	inhibit,	
student	achievement.		Once	they	have	answered	the	main	
ques4on,	they	will	ask	about	other	learners	who	need	accelera4on.		

•  The	reports	will	also	focus	on	how		effec4vely	schools	are	
accelera4ng	learning	and	achievement	where	that	is	needed.		

	



•  Why	Maori	student	achievement?		
•  The	Government's	Maori	educa4on	strategy,	Ka	
Hiki4a,	is	a	call	to	ac4on	for	all	parts	of	the	educa4on	
system.	ERO's	school	reviews,	na4onal	evalua4ons	and	
the	research	that	underpins	the		School	Evalua4on	
Indicators	show	that	schools	that	accelerate	student	
achievement	for	Maori,	accelerate	student	
achievement	for	all.	That's	why	they	start	with	a	
ques4on	about	Maori	student	achievement.		

•  What	do	they	mean	by	accelera0on?		
•  Achievement	is	accelerated	when	a	student	makes	
more	than	one	year's	progress	over	a	year,	on	a	
trajectory	that	will	indicate	they	are	achieving	at	or	
above	the	standard	at	the	end	of	year	8	or	sooner.		





ERO	External	Evalua4on	Report		

1	Context	
Sets	the	scene	and	includes	the	features	which	
poten4ally	influence	outcomes	for	children.		



2	Equity	and	excellence	
	
The	vision	and	valued	outcomes	defined	by	the	
school	for	all	children	are:		
The	school's	achievement	informa4on	shows	
that:		
Since	the	last	ERO	evalua4on	the	school	has:		
	



3		Accelera4ng	achievement	
	
The	focus	of	this	sec4on	is	on	outcomes	for	
students	and	the	condi4ons	that	contribute	to	
or	limit	achievement.		
	



4  School	condi4ons	
	

How	effec4vely	does	the	school's	curriculum	
and	other	organisa4onal	processes	and	
prac4ces	develop	and	enact	the	school's	vision,	
values,	goals	and	priori4es	for	equity	and	
excellence?		
The	answer	to	this	ques4on	will	include	
evalua4ve	judgements	about	how	well	the	
school	uses	internal	evalua4on	to	improve	and	
sustain	its	performance.	(self	review)		
	



5	Going	forward	
	
How	well	placed	is	the	school	to	achieve	and	
sustain	equitable	and	excellent	outcomes	for	all	
children?		
This	sec4on	indicates	the	strengths	of	the	school,	
and	ac4ons	it	needs	to	take	to	reduce	disparity.	
This	sec4on	may	comment	on	the	school's	ac4ons	
that	support/promote	effec4ve	teaching	for	all	
children.	lt	may	also	comment	on	strengths	and/or	
challenges	in	rela4on	to	effec4ve	teaching.	
This	is	where	your	return	4me	is	stated.		



6  Board	assurance	on	legal	requirements	
	

Before	the	review	the	board	of	trustees	and	
principal	of	the	school	complete	the	ERO	board	
assurance	statement	and	Self	Audit	Checklists.	ln	
these	documents	they	a`est	that	they	had	taken	all	
reasonable	steps	to	meet	their	legisla4ve	
obliga4ons	related	to	the	following:		
	
Board	administra4on	
Curriculum	
Management	of	health,	safety	and	welfare					
Personnel	management	
	Asset	management.		



During	the	review,	ERO	check	the	following	items	
because	they	have	a	poten4ally	high	impact	on	students	
safety	and	wellbeing:		
•  	Emo4onal	safety	of	students	(including	preven4on	of	
bullying	and	sexual	harassment)		

•  Physical	safety	of	students	
•  Teacher	registra4on	
•  	Processes	for	appoin4ng	staff		
•  	Stand	down,	suspensions,	expulsions	and	exclusions		
•  Compliance	with	the	provisions	of	the	Vulnerable	
Children	Act	2014		

•  A`endance		
•  Provision	for	Interna4onal	students	
•  Provision	for	students	in	school	hostels.		



7		Recommenda4ons	
All	reports	have	a	recommenda4on.	This	sec4on	
4es	in	to	sec4on	5	-	Going	forward.	
Recommenda4ons	could	include	the	need	to:		
•  Develop	a	raising	achievement	plan	
•  Develop	a	raising	achievement	plan	and	
par4cipate	in	an	ERO-led	internal	evalua4on	
workshop	

		
•  About	the	school	sec4on	
	



•  Performance	management	
•  Listed	below	are	some	ways	to	measure	whether	the	principal	is	

sa4sfyng	the	performance	agreement's	performance	objec4ves,	
Prac4sing	Teacher	Criteria,	professional	standards	and	professional	
learning	and	development	(PLD)	objec4ves.	This	list	is	a	guideline	
and	not	exhaus4ve.		

•  Self	evalua4on	
	Peer	evalua4on	
Student	achievements/exam	results	
Board	members'comments	
Staff	input	-	a	sample	of	staff	selected	for	short	interview/surveys	
Student	input	-	a	sample	of	students	for	short	interviews/surveys	
Comments	(verbal,	le`er,	email)	received	from	community	
members	)	

•  	Principal's	monthly	board	reports/annual	report	
	School	newsle`ers	
Schoolpolicies/handbooks	
	ERO	reports	
	Analysis	of	variance	report	



•  Staff	climate	survey	(how	staff	feel	about	the	work	
environment)	
Saff	usage	and	expenditure	(SUE)	report	
NZQA	audits	
Advice	and	guidance	programme	for	provisionally	
registered	teachers		

•  Sta4s4cs	on	number	of	staff	leaving	the	school	(turnover)	
	Exit	interviews	(finding	out	why	staff	are	leaving	the	
posi4on)	
Student	records	of	truancy/suspension	
Staffrecords	of	employment	dispute	issues	
Results	of	professional	development	ac4vi4es		

•  Emolment	informa4on	
•  	Collec4on	of	school	media	exposure	

Board	minutes	
Staff	professional	development	summary		







•  The	review	process		
•  In	the	first	instance	ERO	evaluate	how	effec4vely	
schools	are	responding	to	Maori	students	whose	
learning	and	achievement	need	to	be	accelerated.	

•  	In	doing	so,	they	talk	about	what	you	are	doing	for	
those	Maori	students	who	are	below	na4onal	
standards	in	mathema4cs,	reading	or	wri4ng	for	their	
year	level.	they	also	evaluate	how	well	the	needs	of	
other	children	whose	learning	needs	accelera4on	are	
being	met.		

•  While	your	school's	na4onal	standards	data	is	the	
star4ng	point,	they	look	at	all	the	data	and	informa4on	
you	have	about	progress	across	the	curriculum	and	all	
of	the	dimensions	of	effec4ve	prac4ce	that	contribute	
to	children	and	young	people	achieving	the	outcomes	
expressed	in	The	Nerw	Zealand	Curriculum.		



•  Here's	an	example	of	how	they	review	your	
previous	three	years'	data:		

•  They	look	at	the	outcomes	over	the	last	3	
years	and	iden4fy	progress	for	Reading,	
wri4ng	and	Maths	for	accelera4on.		

•  They	are	interested	in	what's	working	and	
what	schools	have	tried,	and	they	are	very	
keen	to	capture	stories	of	success	to	share	
with	other	schools.		(staff	mee4ng	ques4ons)	



•  ERO	revierwers	will	talk	with	you	about	how	your	school	iden4fies	
and	responds	to	Maori	students	that	need	to	accelerate	their	
progress.	They	want	to	understand	how	your	planning,	
implementa4on	and	review	process	help	you	improve	teaching	
prac4ce	to	accelerate	students'	progress.		

•  They	are	par4cularly	interested	in	discussing	how	you:		
•  	Know	the	needs,	strengths	and	interests	of	every	Maori	student	

whose	learning	and	achievement	needs	accelera4on		
•  How	you	respond	to	those	needs	through	improving	teaching	and	

support	for	those	students	
Know	the	impact	of	the	ac4ons	you	have	in	place	for	those	
students,	and	what	you	have	learnt	from	what	has	been	tried	
before	so	more	students	can	be	successful	in	the	future.	(staff	
professional	conversa4ons)		

•  Once	rthey	have	answered	the	main	ques4on,	they	will	then	ask	
about	other	learners.		

•  If	you	have	no	Maori	students	whose	learning	and	achievement	
needs	accelera4on	they	will	start	by	asking	about	any	students	in	
your	school	whose	learning	and	achievement	needs	accelera4on.		



•  Where	you	don't	have	a	plan	in	place	to	
accelerate	progress	or	the	plans	have	not	
been	successful,	they	will	work	with	the	
school	to	build	internal	evalua4on	capability	
so	that	you	have	the	tools	to	accelerate	all	
students	learning	where	needed.	(Early	
return)	

	



1		Teachers	need	to	be	able	to	ar4culate	their	
ideas	about	what	accelera4on	looks	like	at	DNI	
•  What	contributes	to	this	and		
•  What	are	good	examples	of	what	is	being	
done.	

2	Talk	about	effec4ve	teaching	and	what	this	
looks	like	at	DNI	
3	Show	an	understanding	of	what	contributes	to	
support	Maori	Learn.	



AcceIera4ng			
•  Accelerted	improvement	requires	a	whole	
system	to	func4on	as	a	collabora4ve	learning	
community	that	is	advancing	progress	on	the	
four	areos	of	leverage:	pedagogy,	
educa4onally	powerful	connec4ons,	
professional	learning	and	!eadership.		

•  (Adrienne	Alton-Lee,	cited	in	Mathema4cs	in	
Years	4	to	B:	Developing	a	Responsive	
Curriculum;	ERO,	2013)		



•  Maori	enjoying	success	as	Maori		
•  lmprovements	in	achievement	resulted	when	schools:	
integrated	elements	of	students'	iden4ty,		
language	and	culture	into	teaching	and	learning		

•  used	their	student	achievement	data	to	target	
resources	for	op4mal	effect.	

•  provided	early	intensive	support	for	those	students	at	
risk	of	falling	behind.	

•  created	produc4ve	partnerships	with	parents,	whanau,	
hapu,	iwi,	communi4es	and	business.	

•  focused	on	educa4onal	success		
•  retained	high	expecta4ons	of	students	to	succeed	in	
educa4on	as	Maori.		



•  Educa4enaIly	powerful	connec4ons	involves	two-
way	collabora4ve	working	rela4onships	that	
reflected	the	concept	of	mahi	tahi	-	working	
together	towards	the	specific	goal	of	suppor4ng	a	
young	person's	success.		

•  The	best	examples	were	learning-centred	
collabora4ons	between	students,	their	teachers	
and	their	parents	and	whanau	that	focused	on	
the	student's	learning	and	progress.		

•  A	whanau-like	context	was	established	in	which	
parents,	teachers	and	students	all	understood	
their	rights	and	responsibili4es,	commitments	
and	obliga4ons	-	whanaungatanga	-	to	help	the	
students	succeed.		







•  Students	as	Partners	in	Learning	
Schools	that	were	more	likely	to	see	a	great	improvement	in	
student	outcomes	included	students	as	ac4ve	partners	in	
designing	the	plan	to	accelerate	their	progress.	Raising	
Achievement	in	Primary	Schools	(ERO,	2014)	discussed	how	
this	partnership	with	students	gained	their	commitment	to	
the	plan's	success.		
By	including	students	as	partners,	teachers	were	able	to	
include	learning	contexts	that	were	based	on	student	
interests.	Learning	could	happen	in	the	ways	students	
preferred,	such	as	collabora4ve	group	tasks,	oral	work,	and	
self	and	peer	assessment.	Students	gave	feedback	to	their	
teachers	around	what	worked	or	did	not	work.		
Student-centred	literacy	and	mathema4cs	progressions	
supported	students	to	describe	what	they	had	learnt,	what	
they	needed	to	learn,	and	how	they	learnt.	Students	were	
able	to	use	these	progressions	with	examples	of	their	work	to	
explain	their	progress	and	achievement	to	their	parents	and	
teachers.		



•  Board	Responsibility	and	Resourcing	
•  Boards	play	a	vital	role	in	schools	that	effec4ve	ly	
accelerate	progress	for	students.		

•  	Boards	received	good	quality	informa4on	regularly	
from	school	leaders,	and	were	ac4ve	and	engaged	-	
independently	ques4oning	the	data	and	seeking	to	
further	their	own	understanding.		

•  They	used	the	data	to	inform	resourcing	decisions,	
which	were	targeted	and	responsive	to	areas	of	need.		

•  Boards	also	used	the	informa4on	to	set	appropriate	
targets	to	raise	achievement	and	align	them	with	
strategic	goals.		



•  Trustees	in	the	most	effec4ve	schools	make	thoughkul	
decisions	based	on	a	range	of	telling	evidence.	These	
schools	gather	data	using	both	quan4ta4ve	
(numerical)	and	qualita4ve	(narra4ve)	methods.	The	
data	is	scru4nised	carefully	for	what	is	and	
isn't	obvious.	Further	data	is	asked	for	and	gathered	if	
necessary	to	provide	a	more	detailed	picture.	Data	
analysis	includes	establishing	what	is	significant,	what	
is	working	well	and	what	isn't,	how	groups	or	cohorts	
compare,	what	pa`erns	or	trends	are	showing	up,	and	
whether	improvement	or	progress	is	apparent.	The	
findings	are	integrated	into	board	decision-making	
processes	which	include	priori4sing,	evalua4ng	
possible	interven4ons	or	programmes,	ac4on	planning	
and	deciding	on	success	criteria.	Examples	can	be	
found	in	Schools'	Use	of	Opera4onal	Funding:	Case	
Studies	(ERO,	2007):		



When	pumng	all	the	findings	together	we	know	these	things	are	happening	in	
schools	that	are	accelera4ng	Maori	students'	progress:		
•  Leaders	and	teacher	know	the	names,	needs,	strengths	and	interests	of	

the	children	that	need	to	make	the	most	progress		
•  Teachers	and	leaders	know	what	one	year's	progress	looked	like	and	were	

aiming	to	have	target	students	progress	more	than	a	year	in	a	year		
•  	Leader,	trustees	or	teachers	are	able	to	explain	the	reason	for	the	gains	in	

achievement	and	how	to	sustain	the	progress		
•  students	know	what	they	have	to	do	to	make	progress	and	when	they	

have	succeeded		
•  	Teachers	are	able	to	describe	the	progress	within	the	range	of	students	

focused	on;	who	had	made	the	most	progress	and	those	they	are	s4ll	
concerned	about		

•  	Teachers	try	new	approaches	and	use	data	to	establish	what	works	and	
for	whom	it	works	-they	discard	things	that	aren't	working		

•  Teachers	use	contexts	for	learning	that	build	on	the	child's	strengths	and	
match	the	child's	interest		

•  Leaders	and	teacher	set	high	expecta4on	for	every	child's	achievement	
There	is	a	sense	of	urgency	to	support	students	to	accelerate	progress		

•  The	student,	parents	and	whanau	are	involved	in	semng	the	goals	and	
contribu4ng	to	and	monitoring	the	improvements		

	



•  Ongoing	repor4ng	to	the	board,	student	and	
whanau	is	honest	as	it	describes	successes	as	
well	as	no	progress	or	declines		

•  	Trustees	are	able	to	make	informed	decisions	
about	what	resources	to	fund	and	then	can	
see	the	impact	of	the	addi4onal	funding		

•  Both	short-term	and	long-term	responses	are	
in	place	to	provide	support	for	the	students	
who	are	not	achieving	and	to	improve	
teaching	prac4ce	to	reduce	the	numbers	of	
students	needing	support.		


